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The attainment of maturity brings with it many problems. Any period 
of change to the adolescent is likely to be a period of fraught with them, 
and since the adolescent period is concerned with growth and development 
as well as changed interests and aspiration, it will be accompanied by 
many potential difficulties. The increased complexity of our social and 
economic order has introduced many problems that did not exist at an 
earlier period. Any training program that is going to be effective must 
take into consideration the problems, personality and needs of those with 
whom the program is primarily concerned. 
Park and Burgess states that: 
Personality is made and marred by experience, that the child 
by the time he has reached twelve is already on the road toward 
the development of personal ideals, goals, and motivation which 
will determine his essential reactions to most situations in 
life, that he is, in fact, not only an individual possessed of 
individual differences but also a person possessed of status.^ 
The school always educates pupils, but it always educates them in a 
social situation at a particular time in history and a particular place 
in the world. Because the school is a social institution, it is an 
E 
Sociology 
Park and E. W. Burgess, Introduction to the Science of 
(Chicago: University of Chicago Press, 1921 ), pp. 55-57. 
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agency established by a social group to serve a group purpose. The soci¬ 
ety has certain ends in view for the development of the individual. These 
ends in view become the basic factor in the determination of the educa¬ 
tion. The whole structure and character of the educational program of the 
school will be determined by the dominant social forces at work in a soci¬ 
ety at any given time. Therefore, the fundamental obligation of the school 
as a social instrument is to achieve the goals that the citizens have in 
mind as they establish and operate the schools. These aims, in general 
terms, comprehend the transmission of the culture of the society and its 
values, beliefs, ideals, tradition, aspiration, and modes of behavior so 
that not only will these unique characteristics of a social group as the 
integrity of the society itself be perpetuated, but the conditions of the 
life of the social group will be improved. 
This brings us to a very important distinction which is essential 
in understanding not only the adolescent but all human beings, the dis¬ 
tinction between the individual and the person. Park and Burgess further 
state that: 
In thinking of the individual we are thinking of the human 
being as he is by mental endowment and mental acquisition, in 
thinking of the person we are thinking of the individual with 
the added attribute of status, that is, the social recognition 
that has been given him by the group of which he is a part. 
We come into the world as individuals, we acquire status, and 
become persons.2 
Goffman in his Presentation of Self speaks of the individual in the 
presence of others and suggests that: 
When an individual enters the presence of others, they com¬ 
monly seek to acquire information about him or to bring into play 
2Ibid. 
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information about him already possessed. They will be interested 
in his general socio-economic status, his conception of self, his 
attitude toward them, his competence, his trustworthiness, etc. 
Although some of this information seems to be sought almost as an 
end in itself, there are usually quite practical reasons for 
acquiring it. Information about the individual helps to define 
the situation enabling others to know in advance what he will 
expect of them and what they may be expecting of him. Informed 
in these ways, the others will know how best to act in order to 
call forth a desired response from him.3 
Goffman also points out how information becomes accessible between 
the individual and the observer: 
From those present, many sources of information become 
accessible and many carriers (or "swing-vehicles") become avail¬ 
able for conveying this information. If unacquainted with the 
individual the observers can glean clues from his conduct and 
appearance which allow them to apply their previous experience 
with individuals roughly similar to the one before them or, more 
important, to apply untested stereotypes to him. They can also 
assume from past experience that only individuals of particular 
kind are likely to be found in a given social setting. 
However, during the period in which the individuals are in 
the immediate presence of others with the conclusive information 
they will need if they are to direct wisely their own activity. 
Many crucial facts lie beyond the time, the place of interaction 
or lie concealed within it. For example, the "true" or "real" 
attitudes, beliefs, and emotions of the individual can be seen 
only directly through his avowals or through what appears to be 
involuntary expressive behavior.** 
Therefore, information becomes accessible through expressions which 
may be intentionally or unintentionally by the individual to the others 
and the others in turn will have to be impressed in some way. 
In working with adolescents it is important we understand them not 
only as possessing individual differences but also as being conscious of 
a unique status in every social group of which he is a member. Status is 
^Erving Goffman, The Presentation of Self in Everyday Life (Garden 
City, New York: Doubleday and Company, Inc.,1959), p.1. 
^Ibid.. pp. 1-2. 
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acquired and achieved, it is the product of the various roles the indi¬ 
vidual has played in social groups and of the recognition that has played 
in social groups and of the recognition that has been accorded in these 
roles. 
To be first or last makes a difference in the status one holds in any 
group. Not only does it make a difference in one's status it makes a dif¬ 
ference in one's conception of himself. One does what he thinks is expec¬ 
ted of him in the roles he has acquired through group expectations that 
come from one's social status. One does what he thinks is expected of 
him in the roles he has acquired through group participation. As Robert 
K. Merton suggests: 
We must note that a particular social status involves not a 
single associated role, but an array of associated roles. This 
fact of structure can be registered by a distinctive term, role- 
set, but which I mean that complement of role relationships which 
persons have by virtue of occupying a particular social status. 
As one example: the single status of a medical student entails 
not only the role of the medical student in relation to his 
teachers, but also an array of other roles relating the occupant 
of that status to other students, nurses, physicians, social 
workers, medical technicians, etc. Again: the status of public 
school teacher has its distinctive role-set, relating the teacher 
to his pupils, to colleagues, the school principal, and superin¬ 
tendent, the Board of Education, and on frequent occasions, to 
local patriotic organizations, to professional organizations of 
teachers, and the like.5 
Secord and Beckman examines individual behavior through group expecta¬ 
tion: 
An individual regularly expects that he will behave in a cer¬ 
tain manner, and he usually has definite expectations concerning 
the behavior of persons with whom he interacts. The importance of 
this aspect of interaction may be readily appreciated if one recalls 
-’Robert K. Merton, Social Theory and Social Structure (Ref. ed.; 
Glencoe, Illinois: The Free Press, 1957), p. 3&9. 
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situations where such expectations have been at a minimum; for 
example during the first day on a new and unfamiliar job. Also 
illustrative are the feelings of uncertainty, and the resultant 
tentative and shifting of qualities of interaction which occur 
in a newly formed group. These situations in which expectations 
are well developed; for example the smoothly functioning con- 
frontable interaction occuring between two old friends.° 
Steiner and Fisbein analyzed role playing variation of 134 male 
graduates. Among other findings of interest, they noted from the data 
gathered: 
It is probably true that short-term social interactions can 
perfectly well proceed in line with established expectations, 
deriving reciprocal roles. If the interaction is self-limiting 
(as, say between a hotel guest and his bellboy) there is little 
need for personalized information to sustain the interaction. 
When a relationship is more permanent, however, and involves 
the prospect of interaction in varied situations, such informa¬ 
tion rapidly increases in value. It is to the perceiver's 
advantage, in such cases, to be especially attuned to out-of- 
role behaviors and to create situations in which out-of-role 
behaviors can be most freely observed. The results of the 
present study show that such behaviors, rightly or wrongly, are 
perceived to be peculiarly diagnostic of individual characteris¬ 
tics. 7 
We as individuals are time and again confronted with perplexing per¬ 
sonal problems. Problems for the most part concerned with our relation¬ 
ships to other human beings, problems fiding our place in this complex 
social life of today, and problems of keeping pace with what a constantly 
changing human world exacts of us. It is the consciousness of our mem¬ 
bership in an aspiring and achieving social group and of the praise and 
blame of our fellows, that impels us to put forth our best efforts. Even 
then we have moments when it seems that our utmost powers are inadequate. 
^Paul F. Secord and Carl W. Beckman, Social Psychology (New York: 
McGraw-Hill Book Company, 1964), pp. 454-455- 
^Ivan Steiner and Martin Fishbein, eds., Current Studies in Social 
Psychology (New York: Holt, Rinehart and Winston, Inc., 1965), p. 369. 
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In free societies the role of the individual is a more complicated 
one than in those societies where the individual is denied access to par¬ 
ticipation in policy making and other essential cooperative action. The 
schools in a free society have a more complicated set of purposes. They 
are expected to help children meet a more involved set of expectations 
and also become the kind of individuals who can recreate for each genera¬ 
tion a free society in a changed and changing technological situation. 
This calls for a fuller development of the individual than in any other 
kind of society. The need for guiding and organizing theories of curricu¬ 
lum development in our kind of society is apparent. 
In homogeneous societies the problem of the individual is simpler. 
He is not faced with a multiplicity of choices. The socialization process 
tends to be the same for him and for all others he knows, although the 
customs and mores he must learn may be complicated there is certainty 
that these are the things he must learn. He is not faced with a con¬ 
fusion of values, of roles, or requirements for competence. 
"In a dynamic society no one can see the problems of youth today from 
the perspective of yesterday. This is the first lesson that authors, school 
g 
administrators, teachers, and all youth leaders must learn." 
Related Literature 
"A review of any segment of periodical literature provides conclu¬ 
sive evidence that there is widespread concern for today's adolescent in 
®Pau1 H. Landis, Adolescence and Youth (New York: McGraw-Hill Book 
Company, Inc., 1952), p. V. 
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America. Not only does every one have an opinion about today's adolescent 
but adolescent development has become a legitimate field of scholarly 
study."9 Some of the related literature on adolescents and their personal 
social problems will be reviewed on the following pages. 
Hugh S. Bonar studied high-school pupils and their anxieties. 
The basis for this study was the effectiveness with which 
our high school program of studies was meeting the needs of youth, 
pupils were asked to list, in order of importance to them, the 
three problems about which they are most concerned. This request 
was made without previous announcement and without giving the 
pupils opportunity to consult with friends or family.^ 
From the study it was pointed out that high school pupils are 
greatly concerned about preparing for a job. Much of what has 
been taught to them may not directly benefit these young people 
in job placement. We should not, however, abandon too quickly 
values accruing from present courses which indirectly and ulti¬ 
mately affect success on the job. The revelations in the frank 
statements of high-school pupils should cause every teacher, 
parent, and school official to re-examine what is taught, in 
the light of these confessions of greatest need from more than a 
thousand pupiIs.'1 
Hollinghead made an interesting study in which religious problems 
of adolescents were investigated. 
The instrument used was the Mooney Problem Checklist (High 
School Form). The checklist was administered to 383 students. 
From this number 26 per cent did not check a single item in the 
religious and moral problem area, 55 per cent checked 1 to 4 items, 
14 per cent checked from 5 to 9 items, and five per cent checked 
10 or more.'2 
"The results from this survey indicated that to most students, the 
church is a community facility, like the school, the drug store or the 
^Gerald D. Winter and Eugene M. Nuss, eds., The Young Adult: Iden¬ 
tity and Awareness (Glenview, 111.: Scott, Foresman & Co., 1969), p. 115. 
Ifyiugh S. Bonar, "High School Pupils List Their Anxieties," School 
Review. L (1942), 512-15. 
^August B. Hollinghead, Elmtown's Youth (New York: John Wiley and 
Sons, 1949), p. 246. 
bowling alley. Few young people are concerned with religious questions.1 
Karl C. Garrison, in his book entitled Psychology of Adolescence 
states: 
Material relative to school survival rates a high mortality 
rate with advancing age and contacts with more complex school 
materials. The curriculum of our schools was not designed for 
school children of subnormal or even average abilities; con¬ 
sequently, it has little significance to many pupils. The child 
is an active organism, functioning according to the organismic 
concept in a unitary manner. The principle of learning by doing, 
which was early recognized as an essential element in all learn¬ 
ing developments applies to social and emotional phases of life 
as well as to those classified as mental. The problem of providing 
for the needs of all the pupils when they reach the high school 
age is becoming more acute with the increase of the secondary- 
high enrollment and the development of a universal recognition 
of the necessity of a high-school education. Thus, important 
changes are pending in our school program. No longer are our 
high schools concerned only with the problem of preparing boys 
and girls for college and professional pursuits. The importance 
of high-school training for citizenship, for the acquisition of 
good health habits, and for the attainment of moral and spiritual 
values should be emphasized in the modern high-school program.^ 
Garrison further states that: 
Although the American theory of education maintains that 
the public-school system, extending through the high school, 
is designed to serve all the boys and girls, almost half of those 
who reach the fifth grade drop out before completing high school. 
These dropouts are too often looked upon as numbers to be listed 
in statistical reports and then forgotten. Withdrawal from school 
is a complex process and any attempt to explain it is difficult, 
since there are usually operations of a combination of elements 
affecting each dropout.^5 
A study of the causes of young people's leaving school, con¬ 
ducted by the United States Department of Labor in the spring of 
1947, furnishes a basis for evaluating the factors that cause 
13lbid. 
'^Karl C. Garrison, Psycl 
N. J.: Prentice-Hall, Inc., 
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adolescents to quit school. A sample of 524 boys and girls, 
440 of whom had not yet completed high school, from Louisville, 
Kentucky, were interviewed. This survey showed that dissatisfied 
school attitudes were given as the major factor by 4.7 per cent 
of the young people, while economic need and lure of a job ranked 
second and third, respectively, in importance.^ 
These results are in harmony with those obtained from a study of 
dropouts in Syracuse, New York. "A sampling of dropouts, representing 
seven semesters of the post war period, was obtained. Of these 194 were 
interviewed concerning the causes of their leaving school. These drop¬ 
outs represented all the major occupational groups of the city. Many 
graduates expressed a desire for more information about job opportunities 
and about how to get a job. They also expressed a need for further voca¬ 
tional training advice on social living."'7 
"The Minnesota Commission on Higher Education reported that only one 
O 
in three of Minnesota's top high-school graduates earns a college degree." 
Closely related to this are the results of the findings by R. F. Berdie, 
"Berdie's study indicated that one-half of the bright Minnesota high- 
school graduates, who were not planning to attend college, would not have 
19 altered their plans even if additional funds had been available to them." 
In a study conducted by Donald Doane, a group of high-school boys and 
girls was confronted with an inventory of 19 courses of action embodying 
'^E. S. Johnson and C. Legg, Why Young People Leave School (New 
York: McGraw-Hill Book Co., 1948), p. 166. 
^Syracuse Youth Who Did Not Graduate Research Divfeion, Board of 
Education (Syracuse, New York, 1950). 
18 Higher Education in Minnesota. Minnesota Commission on Higher Edu¬ 
cation ^Minneapolis: University of Minnesota Press, 1950). 
l^R. F. Berdie, "Why Don't They Go to Col lege?," Personnel and 
Guidance Journal. XXXI (1953), 352-56. 
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the needs and problems of youth as found from previous studies, from which 
certain selections were to be made. These boys and girls were instructed 
to select the five areas (described as courses that might be pursued in 
school) that they would want most and five that they would want least. 
"The course ’Vocational Choice and Placement' was selected by a 
larger percentage of both boys and girls than any other course. Further¬ 
more, there was little difference between the choices of those found to 
20 
be in the high I.Q.. group and the choices of those in the low I.Q.. group." 
The results of a survey of 5,000 high school students in the State of 
Washington support the general findings of the study by Doane. "The 
percentage of boys and girls checking the different things they thought 
the high school could have done to make them better prepared are listed 
in Table 1 
TABLE 1 
THINGS HIGH SCHOOL YOUTH THINK THE SCHOOL COULD DO TO MAKE 




Offer more courses 50.2 46.8 48.3 
Give more vocational courses 45.4 52.4 43.8 
Teachers could be more friendly 16.8 18.6 17.8 
Provide more guidance and counseling 
Show more interest in what they do 
29.2 29.9 29.6 
after graduation 13.3 7.1 9.9 
Tell them what vocation to follow 
Give them practical vocational 
5.2 3.7 4.4 
experience 28.8 26.9 27.8 
Purpose 
. C. Doane, 
(New York: 
The Needs of Youth: An Evaluation for Curriculum 
Columbia University Press, 1942), p. 360. 
21 Ibid.. p. 365. 
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TABLE 1 (Continued) 
Percent 
I tern Boys Girls Total 
More help with personal problems 11.2 9.9 10.5 
Give them understanding of 
world problems 
School and teachers are too 
11.6 12.8 12.2 
strict 4.6 6.3 5.3 
The need for more courses, especially vocational courses, is indicated 
by half of these high school students. Also a significant number suggest 
items dealing with vocational guidance, vocational experiences, better 
understanding of world problems, and follow-up work after graduation. 
A study of a sampling of 1,400 high-school seniors from Connecticut shows 
that foreign languages, history, and social studies, and mathematics are 
listed as the least valuable subjects. The students indicate that the 
schools gave them little help in dealing with questions of dating, marriage, 
parent-child relations, and personal problems. 
The results of these studies are in harmony with those obtained from 
the Purdue University Opinion Poll for Young People. "The Poll interviewed 
15,000 adolescents all over the nation to determine how young people feel 
about their courses, the problems that bother them, and what subjects they 
would like to take."23 Some findings from this study are presented in 
Table 2. Many of the students express a desire for help in vocational 
selection, understanding themselves, choosing a college, and securing a 
K. Wiles, Youth Education in Connecticut, Governor's Fact Finding 
Commission on Education (Hartford, Conn.: 1950 ), pp. 79-81. 
23 H. H. Remmers and B. Shimberg, "Problems of High School Youth," 
12 
TABLE 2 
ATTITUDES EXPRESSED AND PROBLEMS GIVEN BY HIGH SCHOOL STUDENTS 
RELATING TO THEIR HIGH SCHOOL COURSES 
Attitude or Problem Percent 
Doubt the value of the things they study 21. 
Courses are too far removed from everyday life 10. 
Would like to take courses that are not offered 
in their school 35. 
Would like to take more vocational courses 33* 
Would like to get some practical work experience 49. 
Need advice in choosing a course 25. 
Wondered what courses would be of value to them 
in later life 50. 
job. Over one-fifth of the students expressed a doubt about the value 
of the things studied in high school, while 50 per cent inquire as to 
what courses are of value to them in later life. A larger percentage 
of students express a desire for work experience and vocational courses, 
indicating their concern about vocational development and earning a liv¬ 
ing. 
From an analysis of the replies of over 2,100 high school students 
(about equally divided between sophomores and seniors) from ten high 
schools of western Pennsylvania to a questionnaire submitted to their par¬ 
ticipation in various aspects of the social and recreational program of 
their school, some interesting conclusions may be drawn and constructive 
realizations made.^ The results of this study again bring out the need 
The Purdue Opinion Poll for Young People. Report No. 21, Purdue Univer- 
sity Press, 1949). 
24 
K. C. Garrison, Growth and Development (New York: Longmans, 
Green and Company, 1952), p. 506. 
13 
for the school to plan definite programs to satisfy the recreational 
and social needs of adolescents. Such a need is certainly to be found 
more often in the larger high schools. 
Themodern technological age in which we are now living is 
placing additional burdens upon the schools. Some have pro¬ 
claimed that we are now in a race between education and chaos. 
Others are disturbed over materialism and lack of spiritual 
values in the modern age. Regardless of the description given 
to the present state of affairs or the explanation offered there 
seems to be a general agreement that this is an age of transition. 
The old patterns of education, designed for the past age, with a 
small percentage of boys and girls continuing their education even 
into high school, do not fit present conditions. The need for 
experimentation on educational problems is greater than ever before 
this calls first of all for well trained teachers, administrators 
and other individuals engaged in educational work, to lead the way.^5 
Statement of the Problem 
This study will survey the variation in the educational needs of 
youth as reflected in their personal problems. The basic element of the 
study was to discover variation in curriculum needs among different types 
of children in different types of communities. The method employed to 
reveal these possible differences will be the collection, classification, 
and study of their personal social problems in relation to varying per¬ 
sonal, social, and community factors, more specifically, the study aimed 
to determine differences in curriculum needs in the contrasting community 
units of Birmingham, Alabama. This aim involved a study of the actual 
variance in the problems of individuals in relation to their differences 
socially and economically. 
25 G. Noar, The Junior-High School 
Prentice-Hall, Inc., 1953)» P* 401. 
Today and Tomorrow (New York: 
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The Major Hypotheses .—Stemming from the problem stated in this 
research, it is hypothesized that: 
A. There are some problems common to all the normal age youth regardless 
of sex, socio-economic status, and grade level. In terms of prob¬ 
lem areas, the youth will constantly place school problems first; 
health problems, second; personal-psychological problems, third; 
and social-psychological relations, fourth. In terms of individual 
problems the most frequent mentioned will be "trouble with arith¬ 
metic", "wanting to earn some of my own money", "afraid of failing 
in school", "trying to stop a bad habit", and "losing my temper". 
B. There will be a significant relationship between the opinions of 
curriculum needs and the problem areas checked by the youth regard¬ 
less of sex, socio-economic status, age and grade level. 
Sub- or Secondary Hyptheses to be examined are: 
1. Each school group will have its own pattern of major 
problems. 
2. Students 16 years old or older will place emphasis 
upon problems different from that of youths 13-15 years 
of age. 
3. Problems of boys will differ somewhat from those of girls. 
4. Each school community will have its own particular environ¬ 
mental entity and the pattern of youth problems will vary 
accordingly. 
5. Opinions of educational needs and problems areas checked 
by youth will be similar in most cases. 
6. Youth in grades 9-10 will place emphasis upon different 
opinions of the curriculum needs of youth when compared 
to those youth in grades 7-8. 
Major Concepts 
The following concepts will be used throughout the paper. In order 
to eliminate any confusion as to what is meant by each of them, they will 
be defined in the following manner. 
Social Problem.--The concept of social problem will be defined: 
a situation affecting a significant number of people that is 
believed by them and/or a significant number of others in the 
15 
society to be a source of difficulty or unhappiness, and one 
that is capable of amelioration. Thus a social problem con¬ 
sists of both an objective situation and a subjective social 
interpretation.^® 
B1iqht.--The concept blight as used in this paper will be those fac¬ 
tors such as: 
conditions of structures, age of structures, absentee owner¬ 
ship, inadequate original constructure, poor platting, lax 
zoning and subdivision control, mixed land uses, inadequate 
street system, heavy vehicular traffic, presence of smoke, 
noise and fumes, inadequate open space, lack of recreation, 
or facilities, lack of utilities and other socio-economic 
factors, that influence the vitality and livability of the 
neighborhood. ' 
Methods and Techniques Employed 
The investigation of variation in the personal and social problems 
of youth will require three preliminary decisions, such as: 
A. What contrasting communities within the 
city would be chosen? 
B. What age group of youth should be studied? 
C. What rreans should be used to discover the personal- 
social problems? 
The writer has chosen to study youth of early adolescence. This 
group was chosen because of the writer's interest in youth defined as age 
group from 13-14-15, also, because these youth are well below the list of 
compulsory school attendance, a matter which should insure a cross-section 
of all types of conditions. Furthermore, this age group has reached a 
maturity level sufficient to be able to express their needs but not so far 
Julius Gould and William L. Klob, A Dictionary of the Social 
Sciences (New York: The Free Press, 19647, p. 6^2. 
27 
'Birmingham Planning Commission. Neighborhood Analysis. 1969-70. 
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advanced as to lead to the extreme in the variations of needs and wants 
of later adolescence. 
These youth are normally found in grades 7-10; elementary school, 
junior high school, and senior high school. The youth in elementary school 
were selected because the communities served by them were comparatively 
compact, a condition influencing homogeneity of population. 
The selection of the different types of communities is based on a 
study done by Birmingham developed by "The Birmingham Planning Com- 
28 
mission." This study identified the quality of sections of Birmingham 
based on census tract and research data. From the Commission's study the 
type of housing, concentration of Blight as well as factors such as economy 
and family stability could be measured of each community. 
From the above data the investigator has chosen to study four schools 
in the Birmingham area, Hayes, Ramsey, Comer and Wilkerson. The two 
schools, Comer and Ramsey, were selected to represent one type in which 
housing and family status is highly desirable, Hayes represents a com¬ 
munity where both housing is sub-standard and the socio-economic status 
is low. Wilkerson was chosen because it is located in a Black community 
in which family status and housing is very desirable. 
Since no method of data collection of the problems of youth could 
identify all significant problems, the writer has chosen to use a pre¬ 
pared list that includes a sampling of typical problems and would be suf¬ 
ficiently complete to explore the commonly accepted areas of problems. 
Of several available, the checklist which meet the requirements was the 
28 
Neighborhood Analysis. Birmingham Planning Commission, 1968. 
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"The Problem Checklist", by Ross Mooney.^ This checklist contained 210 
problems, out of this list the writerchose 140 problems divided into nine 
problem areas; namely, health (20 problems), school (26), home and family, 
(10), financial (16), vocational and educational future (12), leisure 
time and recreation (16), personal-psychological relations, (17), morals 
and religion (11). 
The raw data gathered from the Mooney Problem Checklist will be 
transformed into percentages in order to facilitate clarity and in every 
case where possible attempts will be made to show the relationship between 
sex, age, grade level, to problems checked on the Mooney Problem Checklist 
also the relationship between characteristics of school communities includ 
ing economic and family status will be compared to areas checked on the 
Mooney Problem Checklist by youths. The problems of youth 16 years of 
age and over will be analyzed and compared with those of normal age youth 
(youth 13-15 years old). 
A percentage comparison will be employed to assess the relationships 
of variance and the items checked on the Mooney Problem Checklist. There 
will be no effort made to determine the significance of difference statis¬ 
tically. No level of significance will be chosen. Percents will be 
employed with model differences being indication of the patterns of rela¬ 
tionships. One of the essential features of model elaboration is that it 
allows no single hypothesis to be viewed independently of others. Instead 
there is a series of hypotheses which must be looked at in combination. 
29 
Ross L. Mooney, The Problem Checklist, Junior High School Form 
(Columbus, Ohio: Ohio State University Press, 194-2). 
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Consequently, the task here will be primarily to capitalize on patterns 
of percentage differences. 
CHAPTER II 
SOCIAL CHARACTERISTICS OF THE SCHOOL COMMUNITIES 
Introductory Statement.—Data used in this chapter was compiled from 
a Neighborhood Analysis on Birmingham, done by the Birmingham Planning 
Commission. The purpose of this chapter is to give a detailed analysis of 
each community relative to the educational occupational status, and ethnic 
characteristics of its people. A brief summary statement of the dis¬ 
tinctive characteristics of each community will be given under the proper 
captions. 
Avondale Community 
The Avondale community, where Hayes High School is located is found 
to be one in which the economic conditions and family status was undesir¬ 
able. The community is located in the eastern section of Birmingham. The 
area is characterized by a minor concentration of blight. The rate of 
juvenile delinquency in the community is two per cent of the total popu¬ 
lation of delinquents in Birmingham. The concentration of major crimes in 
this area was seven per cent during a 12 month period. One per cent of 
the adults in the community received public assistance during the 12 
month period. The community has a very small park, three elementary 
schools and one fire station. The median income for the community was 
$3»374, annually. Its population is predominantly Black, nearly all are 
church members, with an educational background from the 8th to the 12th 
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grades. The major occupational groups are unskilled, such as laborers, 
clerical, sales, domestic and service workers. A relatively high per 
cent of the women are listed as employed (75 per cent). The types of homes 
in the community were government owned homes and tenant dwellings. 
Southside Community 
The southside community, the area of Ramsey High School, is located 
in the southern section of Birmingham. This community has both a high 
and low family socio-economic status index. The community was character¬ 
ized by a minor concentration of blight. Juvenile delinquency was four 
per cent for this community for a 12 month period. The major crime rate 
for the community is four per cent of the total crime reported. Three 
per cent of the adults in the community receive public assistance within 
a 12 month period. The community has the following facilities: one major 
park which is a contrasting factor from the Avondale community, also loca¬ 
ted in the area is a library, one elementary school and a fire station. 
Ethnically, its people are essentially white with an educational background 
ranging from a median of 8.6 years to 12.0 years of school completed. The 
major occupational groups include professional, clerical and sales workers, 
store owners, and managers, and domestic workers. A relatively high per¬ 
centage of women or 65 per cent, are employed. The homes in this com¬ 
munity are mostly tenant-occupied multiple dwellings, a condition which 
lowers family status. 
East Thomas 
The East Thomas community is located in the northwestern section 
of Birmingham. Wilkerson Elementary School is located in this community. 
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This community has a high socio-economic status. This area has a minor 
concentration of blight. The amount of juvenile delinquency is one per 
cent of the total juvenile delinquent population, this per cent is for a 
12 month period. The adults who receive public assistance in the com¬ 
munity comprised one per cent of the community. No parks, libraries, 
high schools or fire stations are furnished by the city. Its population 
is all Black with an average educational background of 14.7 years. They 
are employed in crafts, managers and blue collar categories. The highest 
per cent of female workers of all the school communities are found in 
this district. Many of the people own their own homes, a condition 
which increased family status. 
Crestwood 
The Crestwood community is located in the southeastern section of 
Birmingham. Comer Elementary School is located in this area of the city. 
Crestwood is located in an upper-middle-c1 ass residential district in 
which the socio-economic status is high. The community has a minor con¬ 
centration of blight. The delinquency in the area is one per cent of the 
total population of delinquency in the city of Birmingham. The concen¬ 
tration of major crimes in this area was one per cent during a 12 month 
period. None of the adults were reported as receiving public assistance. 
The city provides the community with three parks, a library, a fire sta¬ 
tion and one elementary school. Its population is nearly all native born 
whites who have college educations or better, and work in white collar 
positions. The median income for this community is $8,300. Family status 
was increased by the low percentage of women working which is ten per cent. 
We may assume the following assertions from the above statements. 
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The communities had a few common characteristics such as blight, which 
is due mainly to the fact that Birmingham is an industrial city, also 
the per cent of delinquency and major crimes. Three major facts which 
made evident this phase of the study are that (l) each community had its 
own particular environmental entity which also supports sub-hypothesis 
number four. East Thomas community is absent of a park and for a com¬ 
munity of its size, the community of Avondale has only one small park. 
CHAPTER III 
PRESENTATION AND ANALYSIS OF DATA 
The major purpose of this chapter is to present and interpret data 
received from the returned questionnaires of the junior high school stud¬ 
ents of Hayes High, Ramsey High, Wilkerson and Comer Elementary Schools. 
The Mooney Problem Checklist was administered to all students in the 
seventh, eighth, ninth, and tenth grades during the last two weeks of 
school in June 1971. The students were asked to indicate the following: 
(l) all the problems which bothered them, (2) upon re-checking the list, 
to indicate the ten most important problems. Each set of responses com¬ 
prise the data on which the study is based. 
There was a total of five hundred and sixty potential participants. 
The youth at the time of administration of the questionnaire furnished 
the following information; age, sex, grade, and name of school. 
The statistical treatment of the data presented in this chapter was 
confined to the use of frequency and per cent of the responses of the 
subjects to the respective items on the questionnaire. Table 3 illus¬ 
trates the various percentages of questions used in the survey at each 
school. 
Health and Personal Development.—Table 4, page 25, gives a des¬ 
cription of the 9th and 10th grade males in the area of "Health and Per¬ 








SENT TO THE 
School Number Per Cent 
Hayes High School 180 32. 
Ramsey High School 150 27. 
Wilkerson Elementary School 120 21. 
Comer Elementary School 110 20. 
Total 560 100.0 
years old and in the 9th grade at Hayes High indicated "often" for "poor 
teeth" compared to 3*2 per cent of the males 15 years old and in the 
10th grade at Hayes. There were no males at Ramsey High School grades 
9 and 11 who checked "often" for the same item. The table also indicates 
that among the 14 year old 9th grade males at Hayes, 36.4 per cent checked 
"sometime" for "frequent headaches". Sixty percent of the males 14 years 
and in the 9th grade at Ramsey checked "sometime", 12.5 per cent of the 
males 15 years old and in the 10th grade checked "sometime" and 25*8 per 
cent of the males at Hayes in the 10th grade checked "sometime". 
Data in Table 5, page 26 shows that 4 per cent of the females, 14 
years old and in the ninth grade checked "often" under the item "poor 
teeth", 8 per cent of the females 15 years old and in the ninth grade 
checked "often" and 18.8 per cent of the females 15 years old and in the 
tenth grade checked "often" under this item at Hayes High. The table also 
indicates that 11 per cent of the females 14 years old and in the ninth 
TABLE 4 
DISTRIBUTION OF ITEMS CHECKED BY NINTH AND TENTH GRADE MALES IN THE AREA OF HEALTH 
AND PERSONAL DEVELOPMENT BY PERCENT 
Hayes Haves Ramsev Ramsey Ramsey 
Items 14 vrs. 9th Grade 15 vrs. 10th Grade 14 yrs. 9th Grade 15 vrs. 10th Grade 15 yrs. 9th Grade 
0 S N 0 S N 0 S N 0 S N 0 S N 
Poor Teeth 18.2 9.1 72.7 3.2 19.4 77.4 0 20. 80. 0 25. 75. 0 52. 48. 
Being Under- 
weight 0 9.1 90.9 12.9 9.7 77.4 40. 20. 40. 12.5 12.5 75. 13. 34. 53. 
Frequent 
headaches 9. 36.4 54.6 9.7 25.8 64.50 0 60. 40. 0 12.5 87.5 6. 34. 60. 
Poor 
Complexion 0 27. 73. 16. 16. 68. 0 60. 40. 0 37.5 62.5 4. 33. 63. 
Disliking 
Certain 
Foods 55. 27. 18. 22.6 38.7 38.7 60. 20. 20. 0 62.5 37.5 26. 50. 24. 
Key: 0 - Often; S- Sometimes; N - Never 
TABLE 5 
DISTRIBUTION OF ITEMS CHECKED BY NINTH AND TENTH GRADE FEMALES IN THE AREA OF 
HEALTH AND PERSONAL DEVELOPMENT BY PERCENT 
Hayes Haves Hayes Ramsey Ramsey Ramsey 
Item 14 vrs. 9th Gr. 15 yrs. 9th Gr. 1? yrs. 10th Gr. 14 yrs. 9th Gr. 15 vrs. 9th Gr. 15 vrs. 10th Gr. 
0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Poor 
teeth 4. 48. 48. 8. 40. 5.2 19. 31. 50. 11. 22. 67. 4. 29. 67. 14. 43. 43. 
Bei ng 
under- 
weight 5. 27. 68. 11. 18. 71. 13. 1 7. 80. 25. 
. 
75. - 50. 50. 7* 93. 
Frequent 
headaches 19. 24. 57. 8. 29. 63. 19. 38. 43. 22. 22. 56. 4. 50. 56. 2.9 - 71. 
Poor Com¬ 
plexion 5. 33. 62. 20. 52. 28. 7. 40. 53. 22. 22. 56. - 29.2 70. 14. 43. 43. 
Disliking 
Certain 
Foods 38. 43. 19. 25. 55. 20. 18. 53. 44. 44. 12. 25. 12.5 65.5 36. 36. 50. 14. 
0- Often; S-Sometimes N-Never 
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grade checked "often” under "poor teeth" at Ramsey. Also at Ramsey, 4 
per cent of the females 15 years old and in the ninth grade checked 
"often" and 14 per cent of the females 15 years old and in the tenth 
grade checked "often" under "poor teeth". It is also indicated from 
this table that 19 per cent of the females checked "often" for "fre¬ 
quent headaches", at Hayes High. Twenty-two per cent of the females 14 
years old and in the ninth grade checked "often" under "frequent head¬ 
aches" and 29 per cent of the females 15 years old and in the tenth grade 
checked "often" under "frequent headaches" at Ramsey High. 
Table 6, page 28 shows items checked by males 16 years old and older 
in the area of "Health and Personal Development". The table presents a 
varied picture of those males 15 years old to 13 years old. Table 6 
also shows that 100 per cent of the males 17 years old and in the tenth 
grade checked "none" under the area of "being underweight" compared to 
66 per cent of the males 17 years old and in the tenth grade at Ramsey 
who checked "none" for the same item. 
The data in Table 7, page 29 shows items checked by females 16 years 
old and over in the area of "Health and Personal Development". Table 7 
also indicates that 37.5 per cent of the females 16 years old and in the 
ninth grade at Hayes High checked "sometime" under the item of "being 
underweight", and 37.5 per cent of the females at Ramsey, same age and 
grade checked "sometime". 
The survey also revealed that Wilkerson's males 13 years and in the 
seventh grade are more concerned with "poor teeth" than other males of 
Wilkerson and Comer. Table 8 shows that 57.1 per cent of the males 13 
years and in the seventh grade checked "often" under "poor teeth", none 
TABLE 6 
DISTRIBUTION OF ITEMS CHECKED BY MALES SIXTEEN YEARS AND OVER IN THE AREA OF HEALTH 
AND PERSONAL DEVELOPMENT 
Hayes Hayes Hayes Ramsey Ramsey Ramsey 
16 yrs. 9th Gr. 16 yrs. 10th Gr. 17 yrs. 10th Gr. 16 yrs. 9th Gr. lé yrs. 10th Gr. 17 yrs. 10th Gr. 
Item 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Poor 
Teeth - 43. 57. 13. 53. 34. 33. • 67. «■ 60. 40. 3. 4 41.4 55.2 50. 50. 
Bei ng 
under- 
weight 14.3 28.6 57.1 13.4 13.4 65.2 100. 20. 80. 7. 10.3 82.7 17. 17. 66. 
Frequent 
headaches 14.3 14.3 71.4 11.1 22.2 66.7 - 33. 67. - - 100. 11. 22. 67. . 83. 17. 
Poor Com- 
plexion - 33. 67. 17.3 26.2 56.5 - 33. 67. - 40. 60. 12. 31. 57. mm 83. 17. 
Disliking 
Certain 
Foods 14.3 57.1 28.6 35. 35. 30. ■» - 100. • 80. 20. 57. m 43. 33. 33. 34. 
0 - Often; S- Sometimes; N - Never 
TABLE 7 
DISTRIBUTION OF ITEMS CHECKED BY FEMALES SIXTEEN YEARS AND OVER IN THE AREA OF 
HEALTH AND PERSONAL DEVELOPMENT 
Hayes Haves Hayes Ramsey Ramsey Ramsey 
lé yrs. 9th Gr. lé yrs. 10th Gr. 17 yrs. 10th Gr. 16 yrs. 9th Gr. ié yrs. 10th Gr. 17 yrs. 10th Gr. 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Poor 
Teeth 37. 25. 38. 15. 32.5 53-5 m 50. 50. m 50. 50. 12. 44. 44. 50. 50. 
Bei ng 
under¬ 
weight 37.5 62.5 27. 13. 60. 50. 50. m 37.5 62.5 8. 18. 74. 5. m 50. 
Frequent 
headaches - 37.5 62.5 10. 45. 45. mm 50. 50. - 25. 75. 11. 37. 52. - 75. 25. 
Poor Com¬ 
plexion 25. 37.5 37.5 17. 30. 53. 50. 50. - 37.5 62.5 15. 26. 59. m 25. 75. 
Disliking 
Certain 
Foods 25. 37.5 37.5 33. 37. 30. - 100. - 75. 25. 22. 59. 19. 25. 50. 25. 
0 - Often; S - Sometimes; N - Never 
TABLE 8 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY MALES GRADES SEVEN AND EIGHT IN THE AREA OF 
HEALTH AND PERSONAL DEVELOPMENT 
Wj lkerson Wj lkerson Wj lkerson  Comer  Comer Comer 
13 yrs. 7th Gr. 13 yrs. 8th Gr«" l4 yrs. 8th Gr." 13 yrs. 7th Gr. 13 yrs. Ôth Gr." l4 yrs. 8th Gr.‘ 





57. 14. 29. - 43. 57. 8. 46. 46. 8.3 41.7 50. 10. 60. 30. - 63.6 36.4 
weight 21.7 8. 7 69.6 14.3 28.6 57.1 8. 28. 64. 16.7 8.3 75. 30. 20. 50. 18. 18. 64. O 
Frequent 





20. 40. 40. 23. 38.5 38.5 8. 73. 19. 36.4 63.6 10. 30. 60. 16.7 33. 50. 
Foods 30. 45. 25. 50. 35. 15. 19. 11. 69. as 66.7 33.3 40. 40. 20. 27. 46. 27. 
0 - Often; S- Sometimes; N - Never 
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of the males 13 years old and in the eighth grade checked "often", also 
only 7.7 per cent of the males 14 years old and in the eighth grade 
checked "often" at Wilkerson. Under the same item 8.3 per cent of the 
males 13 years and in the seventh grade checked "often", 10 per cent of the 
males 13 years old and in the 8th grade checked "often" and none of the 
males 14 years old and in the 8th grade at Comer checked "often". None 
of the males 13 years and in the seventh grade and 14 years old and in 
the eighth grade checked "often" under "frequent headaches", while 20 
per cent of the males 13 years old and in the eighth grade checked "often" 
and 25 per cent of the males 14 years and in the eighth grade checked 
"often" from Comer Elementary School. It is interesting to note also 
from Table 8, that 8.7 per cent of Wilkerson's males 13 years old and in 
the seventh grade checked "sometime" under the area of "being underweight" 
and that 8.3 per cent of the males in the seventh grade at Comer checked 
"sometime" under the same item. 
Table 9, page 32, shows that 14.3 per cent of the females 13 years 
old and in the seventh grade checked "often" under "poor teeth", six 
per cent of the females 13 years old and in the eighth grade checked 
"often" under "poor teeth", at Wilkerson Elementary School. Eight per 
cent of the females 13 years old and in the seventh grade checked "often" 
under "poor teeth" and none of the females 13 years old and in the eighth 
grade and 14 years old and in the eighth grade at Comer checked "often" 
under the item of "poor teeth". Table 9 also shows that 23*1 per cent 
of the females 13 years old and in the eighth grade at Wilkerson and 16.6 
per cent of the females 13 years old and in the seventh grade checked 
"often" under the item "frequent headaches", 20 per cent of the females 
TABLE 9 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY FEMALES GRADES SEVEN AND EIGHT IN THE AREA OF 
HEALTH AND PERSONAL DEVELOPMENT 
Items 
WjIkerson WjIkerson WiIkerson Comer Comer  Comer 
13 vrs. 7th Gr. 13 yrs. 8th Gr. 14 yrs. 8th Gr. 13 yrs. 7th Gr. 13 yrs. 8th Gr. 14 yrs. 8th Gr. 
OSN OSN OS N OSN OSN OSN 
Poor 
Teeth 14.3 35.7 50. 5.88 35.3 59.82 20. 50. 30. 8. - 92. - 4o. 60. - 40. 60. 
Bel ng 
under¬ 
weight 28. 36. 36. 17.65 64.7 12.5 12.5 12.5 75. 25. 17. 58. tm mm 100. 5. 5. 90. 
Frequent 
headaches 22.2 55.6 22.2 17.6 53. 29.4 12.5 37.5 50. 8. 34. 58. - 60. 40. 25. 35. 40. 
Poor Com¬ 
plexion 21. 43. 36. 17.6 29.4 53. 20. 5. 75. 17. 25. 58. mm 40. 60. 15. 40. 45. 
Disliking 
Certain 
Foods 36. 36. 28. 42. 53. 5.8 54.2 29.2 16.6 36. 28. 20. 36. 60. 20. 40. 20. 40. 
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13 years old and in the eighth grade checked "often" under "frequent 
headaches" and 25 per cent of the females 14 years old and in the eighth 
grade checked "often" at Comer Elementary School. 
Adjustment to School Work.—The data in Table 10, page 34, shows 
that 20 per cent of the males 15 years old and in the ninth grade at 
Ramsey checked "none" under the item "worrying about grades", 51.6 per 
cent of the males 15 years old and in the tenth grade at Hayes High checked 
"sometime" under the item "unable to express myself in words", 50 per cent 
of the males of the same age and grade at Ramsey checked "sometime" under 
this item. Forty-five and five tenths per cent of the males 14 years old 
and in the ninth grade at Hayes checked "often" under "afraid of failing 
in school work" compared to 20 per cent of the males the same age and grade 
at Ramsey High. Under the item "dull classes", 44 per cent of the males 
15 years old and in the tenth grade checked "often" under "wanting sub¬ 
jects not offered", and none of the males 14 years old and in the ninth 
grade at Hayes checked "often" under "getting low grades". 
Table 11, page 35, shows that at Hayes High 57 per cent of the females 
14 years old and in the ninth grade checked "often" under the item "worry¬ 
ing about grades", 18.2 per cent of the females 15 years old and in the 
ninth grade at Ramsey checked "often" under "afraid of failing in school 
work", compared to 80 per cent of the females 14 years old and in the ninth 
grade at Hayes. Fifty per cent of the females 14 years old and in the 
ninth grade, 30.3 per cent of the females 15 years old and in the ninth 
grade and 44 per cent of the females 15 years old and in the tenth grade 
at Hayes High checked "sometime" under the item "trouble in mathematics". 
Seventy-eight per cent of the females 14 years old and in the ninth grade, 
TABLE 10 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY MALES IN GRADES NINE AND TEN IN THE AREA OF 
ADJUSTMENT TO SCHOOL WORK 
Hayes Hayes Ramsey Ramsey Ramsey 
14 yrs. 9th Gr. 15 yr s. 10th Gr. 14 yrs. 9th Gr. 15 yrs. 10th Gr. 15 yrs. 10th Gr, 
I terns 0 S N 0 S N 0 S N 0 S N 0 S N 
Worrying about grades 27. 55. 18. 37.5 34.4 28.1 20. 60. 20. 12.5 50. 37.5 36. 62. 2. 
Slow in reading - 54.5 45. 20. 36.7 43.3 20. 40. 40. m 12.5 87.5 0 29.4 70.6 
Unable to express my¬ 
self in words 18.1 45-5 36.4 9.7 51.6 38.7 40. 20. 40. 12.5 50. 37.5 18.2 48.5 33.3 
Vocabulary too limited 18.1 36.4 45.5 6.45 32.3 61.3 - 60. 40. - 20. 75. 0 56. 44. 
Afraid of failing in 
school work 45.5 36.4 18.1 16.1 51.6 32.3 20. 40. 40. 12.5 37.5 50. 33. 43. 24. 
Restless in class 36.4 54.6 9. 25. 47. 28. 20. 40. 40. - 62.5 37.5 29. 59. 12. 
Dull classes 27.3 45.4 27.3 44. 38. 18. 20. 80. - 12.5 50. 37.5 42.4 48.5 9.1 
Too much homework 9. 63. 28. 37. 48. 15. 0 60. 4o. 12.5 37.5 50. 27. 61. 12. 
Getting low grades m 73. 27. 22. 50. 28. 20. 40. 40. 12.5 25. 62.5 15. 58. 27. 
Trouble in math 18.1 45.5 36.4 29. 32. 39. as 40. 60. 12.5 12.5 75. 24.2 30.3 45.5 
Wanting subjects 
not offered 20. 40. 40. 43.3 36.7 20. 25. 50. 25. 37.5 12.5 50. 30. 27. 43. 




PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY FEMALES IN GRADES NINE AND TEN IN THE AREA 
OF ADJUSTMENT TO SCHOOL WORK 
Haves  Haves  Hayes Ramsey Ramsey Ramsey  
14 yrs. 9th Gr. 15 yrs. 9th Gr. 15 yrs. 10th Gr. 14 yrs. 9th Gr. 15 yrs. 9th Gr. 15 yrs. 10th Gr. 
Items OSN OSN OSN OSN OSN OSN 
Worrying 
about 
grades 51. 38. 5. 36. 62. 2. 37. 44. 19. 33. 67. - 46. 33. 21. 50. 50. m 
Slow in 




words 56. m 44. 18. 2 48.5 33.3 15.4 19. 2 65.4 44. 22. 34. 17. 50. 33- 28. 36. 36.9 
Vocabu¬ 
lary too 
1imited 36. 0 64. 0 56. 44. 6. 56. 38. 10. 30. 60. 16. 29. 55. 7. 57. 36. 
Afraid of 
fai 11ng 




class 100. ■■ 29. 59. 12. 44. 44. 12. 33. 67. 0 36. 52. 12. 7. 79. 14. 
TABLE 11 (Continued) 
Hayes  Hayes Hayes Ramsey Ramsey Ramsey  
14 vrs. 9th Gr. 15 yrs. 9th Gr. 15 yrs. 10th Gr. 14 vrs. 9th Gr. 15 vrs. 9th Gr. 15 yrs. 10th Gr. 
Items OSN OSN OSN OSN OSN OSN 
Dull 
classes - 100. mm 42. 48.5 9.1 40. 60 
Too much 
homework 0 91. 9. 27. 61. 12. 18. 44 
T rouble 
in math 50. 50. mm 24. 20. 56. 18. 44 
Getting 




fered 58. 42. - 30. 27. 43. 6. 25 














 11. 78. 11. 33. 29. 38. 21. 36. 43. 
25. - 67. 33- 21. 46. 33. 7.0 79. 14. 
69. 11. 56. 33- 29. 29. 42. 23. 31. 46. 
0 - Often; S - Sometimes; N - Never 
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29 per cent of the females 15 years old and in the ninth grade and 36 
per cent of the females 15 years old and in the ninth grade checked "some¬ 
time" under the item "trouble in mathematics". 
Table 12, page 38, shows that five per cent of the males 16 years 
old and in the ninth grade at Hayes High checked "often" under the item 
"wanting subjects that are not offered", 100 per cent of the males 17 
years old and in the tenth grade at Hayes High checked "sometime" under 
the item "getting low grades". Table 12 also indicates that 16.7 per cent 
of the males 16 years old and in the ninth grade at Hayes checked "often" 
under the item "worrying about grades", compared to 40 per cent of the 
males 16 years old and in the ninth grade at Ramsey. 
Table 13» page 40, shows that the distribution of items checked by 
females 16 years old and over yielded the following: 50 per cent of the 
females 16 years old and in the ninth grade, 53 per cent of the females 
16 years old and in the tenth grade and 50 per cent of the females 17 
years old and in the tenth grade, checked "often" under this item at 
Ramsey, only 26 per cent of the females in this age and grade level checked 
this particular item which was the 16 years old females in the 10th grade. 
The data in Table 14, page 42, shows that 58.8 per cent of the females 
13 years old and in the eighth grade at Wilkerson Elementary checked "often" 
under the item "worrying about grades", compared to 20 per cent of the 
females at Comer Elementary wbo checked "often" under the same item. Of 
the females 13 years old and in the eighth grade, 5.88 per cent checked 
"often" under the item "vocabulary too limited" compared to 20.8 per cent 
of the females of the same age and grade at Comer. Table 13 also indi¬ 
cates that 83 per cent of the females 13 years old and in the seventh 
grade, 41.2 per cent of the females 13 years old and in the eighth grade 
TABLE 12 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY MALES SIXTEEN YEARS AND OVER IN THE AREA 
OF ADJUSTMENT TO SCHOOL WORK 
Haves Hayes Hayes Ramsev Ramsev Ramsev 
16 vrs. 9th Gr. 16 vrs. 10th Gr. 17 vrs. 10th Gr . 16 yrs. 9th Gr. 16 vrs. 10th Gr. 17 yrs. 10th Gr. 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Worrying 
about 




words 16.7 83.3 17.4 43.5 39.1 33. 67. 20. 80. 11. 26. 63. 17. 17. 66.6 
Slow in 
reading 28. 6 28.6 42.8 8.6 30.4 61. mm 33. 67. - - 100. 4 48. 48. 17. 33- 50. 
Vocabu¬ 
lary limi¬ 




work 43. 43. 14. 30. 53. 17. 33. 67. 34. 33. 33. 16. 40. 44. 20. 20. 60. 
TABLE 12 (Continued) 
Haves Haves Hay es Ramsey Ramsey Ramsey 
16 vrs. 9th Gr. 16 vrs. 10th Gr. J7_vrs. _ 10th Gr. 16 yrs. 9th Gr. 16 yrs. 10th Gr. 17 vrs. 10th Gr. 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Restless 
in class 14. 3 28.6 57.1 39. 48. 13. 33. 67. m 66. 34. 55. - 45. 50. 25. 25. 
Dull 
classes 28.6 57.1 14.3 60. 22. 18. 33. 67. - 33- 33. 34. 40. 48. 12. 60. 20. 20. 
Too much 
homework 33- 33. 34. 22. 32. 46. 33. 33. 34. 33- 33. 34. 28. 44. 28. 80. 20. 0. 
Low grades 57. 43. - 18.2 27.3 54.5 - 100. - 34. 66. m 15.4 65.4 19.2 20. 60. 20. 
Trouble 




fered 50. 16.7 33.3 27.3 27.3 45.4 33. 33. 34. 34. 0 66. 34.6 38.4 27. 20. 0 40.0 
0 - Often; S-Sometimes; N - Never 
TABLE 13 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY FEMALES SIXTEEN YEARS AND OLDER IN THE AREA 
OF ADJUSTMENT TO SCHOOL WORK 
Hayes Hayes Hayes Ramsey Ramsey Ramsey 
16 yrs. 9th Gr. 16 yrs. 10th Gr. 17 yrs. 10th Gr. 16 yrs. 9th Gr. 16 yrs. 10th Gr. 17 yrs. 10th Gr. 
I terns 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Worrying 
about 









words 25. 37.5 37.5 27. 23. 50. 100. 50. 50. 18. 56. 26. 50. mm 50. 
Vocabu¬ 
lary too 




work 50. 25. 50. 34. 28. 37. 100. ■» 37.5 62.5 15. 26. 59. 25. 75. 
Restless 
in class 25. 37.5 37.5 51. 28. 21. 50. 50. 25. 75. 19. 44. 37. 25. 75. 
TABLE 13 (Continued) 
Hayes Hayes Hayes Ramsey Ramsey Ramsey 
16 yrs. 9th Gr. 16 yrs. 10th Gr. 7 yrs. 10th Gr. 16 yrs. 9th Gr. 16 yrs. 10th Gr. 17 yrs. 10th Gr. 
I terns 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Dull 
classes 25. 50. 25. 51. 36. 13. 50. 50. m 25. 50. 25. 48. 48. 4. 75. 25. • 
Too much 
homework 37.5 25. 37.5 32.5 45. 22.5 - 50. 50. Ml 50. 50. 33. 45. 22. 50. - 50. 
Getting 
low grades 25. 37.5 37.5 15. 32. 5 52.5 - 100. - - 37.5 62.5 11. 59. 30. - 75. 25. 
Trouble 




fered 25. 25. 50. 18. 33. 44. * • 100. 25. 75. - 33- 34. 34. 33. - 67. 
0- Often; S - Sometimes; N- Never 
TABLE 14 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKEO BY FEMALES IN GRADES SEVEN AND EIGHT IN THE AREA OF 
ADJUSTMENT TO SCHOOL WORK 
WiIkerson WiIkerson WiIkerson Comer Comer Comer 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Worrying 
about 
grades 20. 4o. 40. 58.8 29.4 11.8 54. 33. 13. 25. 66. 8. 20. 4o. 40. 30. 50. 30. 
Slow in 




words 14.3 78.6 7. 1 18. 59. 23. 9. 54. 37. 17. 25. 58. 40. 40. 20. 25. 40. 35. 
Vocabu¬ 
lary too 
1imited 14.3 50. 35.7 6. 59. 35. 13. 54. 33. 50. 50. 20. 40. 40. 5. 35. 60. 
Afraid of 
fai 1ing 
in school 21.5 57. 21.5 35. 35.3 29.4 34. 41. 25. 58. 42. 60. 40. 20. 50. 30. 
Restless 
in class 93. 7. 47. 41.2 11.8 42. 42. 16. 25. 58. 17. 40. 60. 30. 50. 20. 
TABLE 14 (Continued) 
WiIkerson WiIkerson Wi Ikerson Comer Comer Comer 
13 vrs. 7th Gr. 13 yrs. 8th Gr. lit yrs. 8th Gr. 1? yrs. 7th Gr. 13 vrs. 8th Gr. \b yrs. 8th Gr. 
I terns 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Too much 
homework 28. 36. 36. 11.8 47. 41.2 9. 37. 54. 0 50. 50. m 80.0 20. 62. 20. 15. 
Getting 
1 ow 
grades 14.3 71.4 14.3 11.8 47. 41.2 25. 50. 25. 50. 50. 60. 40. 10. 60. 30. 
T rouble 
in math 21. 36. 43. 23.5 41.2 35.3 13. 63. 23. 0 66. 34. 0 60. 40. 20. 30. 50. 
0 - Often; S - Sometimes; N - Never 
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and 42 per cent of the females 14 years old and in the eighth grade at 
Wilkerson Elementary School checked "sometime" under the item "so often 
feel restless in class", 58 per cent of the females 13 years old and in 
the seventh grade, 60 per cent of the females 13 years old and in the 
eighth grade and 50 per cent of the females 14 years old and in the eighth 
grade at Comer Elementary school checked "sometime" under the item "too 
much home work", compared to 80 per cent of the females 13 years old and 
in the eighth grade at Comer. 
It is significant to note from the data in Table 15, page 45, that 
62 per cent of the males 13 years old and in the seventh grade, 50 per 
cent of the males 13 years old and in the eighth grade and 34 per cent 
of the males 14 years old and in the eighth grade at Wilkerson Elemen¬ 
tary checked "often" under the item "vocabulary too limited", 16 per 
cent of the males 13 years old and in the seventh grade, 80 per cent of 
the males 13 years old and in the eighth grade and 54 per cent of the males 
14 years old and in the eighth grade checked "often" under the item "voca¬ 
bulary too limited". 
Personal-Psychological Relations.—Analysis of the data under this 
area is found in Tables 16-21. Table 16, page 47, shows that most of the 
males in grades 9-10 were not very much concerned with the problem "for¬ 
getting things", Ramsey's males 15 years old and in the ninth grade checked 
100 per cent under "none" for this item. The table also shows that 82 per 
cent of the males 14 years old and in the ninth grade checked "often" 
under the item "afraid of making a mistake". 
Compared to Table 16, page 47, Table 17, page 48, shows that the 
majority of the females grades 9-10 checked "sometimes" under the item 
TABLE 15 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY MALES IN GRADES SEVEN AND EIGHT IN THE AREA 
OF ADJUSTMENT TO SCHOOL WORK 
Wilkerson Wi lkerson Wilkerson Comer Comer Comer 
13 yrs. 7th Gr. 1? yrs. 8th Gr. 14 yrs. 8th Gr. 13 yrs. 7th Gr . 13 yrs. 8th Gr. 14 yrs. 8th Gr. 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Worrying 
about 
grades 42.1 42. 1 15.72 64. 28. 8. 42.3 46.2 11.5 33. 50. J7. 50. 40. 10. 66. 34. — 
Slow in 




words 37. 52. 10. 42. 32. 36. 27. 69.2 3.8 17. 33. 50. 20. 30. 50. 28. 54. 18. 
Vocabulary 
too limi¬ 
ted 62. 23. 8 14.2 50. 28.6 21.4 34. 42. 24. 16. 42. 42. 80. 20. 54.5 36.4 9.1 
Afraid of 
failing in 
school work : 33. 28. 29. 36. 36. 38. 27. 54. 19. 8.4 33.3 58.3 20. 40. 40. 36. 54. 10. 
TABLE 15 (Continued) 
Wi Ikerson Wi Ikerson WiIkerson Comer Comer Comer 
13 vrs. 7th Gr. 1? yrs. 3th Gr. l4 yrs. 8th Gr. 13 yrs. 7th Gr. 13 yrs. 8th Gr. 14 yrs. 8th Gr. 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Dull 





 61. 19. 33. 50. 17. 50. 40. 10. 81.8 18.2 - 
Too much 
homework 29. 48. 23. 36. 43. 21. 15. 65. 20. 42. 42. 16. 60. 30. 10. 64. 36. - 
Getting 
1 ow 
grades . 29. 71. 21.4 57.2 21.4 15. 65. 20. 16. 42. 42. 20. 50. 30. 36. 54. 10. .p- 
ON 
Trouble 
in math 25. 40. 35. 15. 35. 50. 11. 69. 19. 17. 25. 58. 10. 30. 60. 27.2 36.4 36.4 
0 - Often; S - Sometimes; N - Never 
TABLE 16 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY MALES IN GRADES NINE AND TEN IN THE AREA 
OF PERSONAL-PSYCHOLOGICAL RELATIONS 
Items 
Hayes Haves Ramsey Ramsey Ramsey 
yrs. 9th Gr a 15 yrs. 10th Gr. 14 yrs. 9th Gr. 15 yrs. 10th Gr. 15 yrs. 9th Gr. 
0 S N 0 S N 0 S N 0 S N 0 S N 
Forgetting things 63. 9. 27. 21.4 53.6 25. 50. 25. 25. •a 50. 50. 0 0 100. 
Losing my temper 73. 18. 9. 27. 53. 20. - 60. 40. 25. 50. 25. 25. 0 75. 
Afraid of making 
a mistake 82. 18. 13. 60. 27. 20. 80. m 37. 5 62.5 17. 0 8.3 
0 - Often; S - Sometimes; N - Never 
TABLE 17 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY FEMALES IN GRADES NINE AND TEN IN THE AREA 
OF PERSONAL-PSYCHOLOGICAL RELATIONS 
Hayes Hayes Hayes Ramsey Ramsey Ramsey 
14 yrs. 9th Gr. 15 yrs. 9th Gr. yrs. 10th Gr. \h yrs. 9th Gr. 15 yrs. 9th Gr. 15 yrs. 10th Gr. 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Forget¬ 
ting 
things 82. .18 58. - 42. 12.5 68.7 18.7 37.5 62.5 12. 59. 29. 14. 64. 22. 
Losing 
my 





mistake 58. - 42. 60. - 40. 31. 44. 25. 37.5 62.5 - 18. 41. 41. 29. 42. 29. 
0 - Often; S - Sometimes; N - Never 
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in the area of "Personal Psychological Relations". Eighty-two per cent of 
the females 14 years old and in the ninth grade at Hayes checked "some¬ 
times" and 69 per cent of the females 15 years old and in the tenth grade 
at Ramsey checked "sometimes" under this item. 
The data in Table 18, page 50, shows that 50 per cent of the females 
17 years old and in the tenth grade at Hayes checked "often" under the 
item "losing my temper", and "afraid of making a mistake". The data also 
points out that the 17 year old females are more concerned with items in 
this area than the 16 year old females. 
The data in Table 19, page 51, indicates that none of the males 16 
years old and in the ninth grade, and 17 yearsold and in the tenth grade 
at Hayes checked "often" under the item "forgetting things", also the 
table points out that none of the males 16 years old and in the ninth 
grade and 16 years old and in the tenth grade at Ramsey checked "often" 
under this item. Comparing Table 18 with Table 19 fewer males 16 years 
and older are concerned with items under the area of "Personal-Psycho¬ 
logical Relations" as the females in this age group. 
Table 20, page 52, shows that 65 per cent of the males 13 years old 
and in the eighth grade at Wilkerson checked "often" under the item 
"afraid of making a mistake". Twenty per cent of the males 13 years and 
in the eighth grade at Comer checked "often" under this item. The table 
also indicates that 90 per cent of the males 13 years old and in the 
seventh grade at Comer checked "none" under the item "forgetting things". 
Five per cent of the males 13 years old and in the eighth grade checked 
"none" under this item. 
TABLE 18 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY FEMALES SIXTEEN YEARS AND OVER IN THE AREA OF 
PERSONAL-PSYCHOLOGICAL RELATIONS 
Hayes Hayes  Hayes Ramsey Ramsey Ramsey 
16 yrs. 9th Gr. lé yrs. 10th Gr. 17 yrs. 10th Gr. 16 yrs. 9th Gr. 16 yrs. 10th Gr. 17 yrs. 10th Gr. 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Forget¬ 
ting 
things 17- 50. 33. 41. 46. 33. 50. - 50. 40. 60. 24. 15. 61. 50. 50. 
Losing 
my 







mistake 25. 37.5 37.5 23. 54. 23. 50. - 50. 80. 20. 19. 54. 27. 50. 50. 
TABLE 19 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY MALES SIXTEEN YEARS AND OVER IN THE AREA OF 
PERSONAL-PSYCHOLOGICAL RELATIONS 
Hay es Haves Hayes Ramsey Ramsey Ramsey 
16 yrs. 9th Gr. ]è yrs. 10th Gr. 17 yrs. 10th Gr. 16 yrs. 9th Gr. 16 yrs. 10th Gr. 17 yrs. 10th Qr 
I terns 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Forget- 
ti ng 
things 50. 50. 21. 48. 31. mm 67. 33. 100. mm 37.5 - 62.5 40. - 60. 
Losing my 
temper mm 33. 67. 18. 51. 31. 33. 33. 34. 33. 67. 60. - 40. 40. 20. 40. 
Afraid of 
making a 
mistake 33. 16. 51. 9. 50. 41. - 67. 33. 33. 67. 0. 30. 70. 20. 40. 40. 
0 - Often; S - Sometimes; N - Never 
TABLE 20 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY MALES IN GRADES SEVEN AND EIGHT IN THE AREA OF 
PERSONAL-PSYCHOLOGICAL RELATIONS 
WiIkerson WiIkerson Wi Ikerson Comer Comer Comer 
13 yrs. 7th Gr. 13 yrs. 8th Gr. 14 yrs. 8th Gr. 13 yrs. 7th Gr. 13 yrs. 8th Gr. 14 yrs. 8th Gr. 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Forget¬ 
ting 






21.5 57. 21.5 38. 48. 17. 37.5 33.3 29.2 50. 25. 25. 40. 60. tm 45. 35. 
mi stake 7.1 78.6 14.3 65. 24. 11. 25. 58.3 16.7 17. 66. 17. 20. 40. 40. 15. 50. 35. 
0 - Often; S - Sometimes; N - Never 
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Data in Table 21, page 54, shows that 38*1 per cent of the females 
13 years old and in the seventh grade at Wilkerson checked ‘'sometime" 
under the item "losing my temper" as well as 64 per cent of the females 
13 years old and in the eighth grade, and 52 per cent of the females 14 
years old and in the eighth grade at the same school. The data also 
indicates that at Comer, under the item "losing my temper" 41.7 per cent 
of the females 13 years old and in the seventh grade, 50 per cent of the 
females 13 years old and in the eighth grade and 36 per cent of the females 
14 years old and in the eighth grade checked "sometime". 
Social-Psychological Relations.--Table 22, page 55, shews that 27 
per cent of the males 14 years old at Hayes checked "often" under the 
item "wanting a more pleasing personality", 40 per cent of the males 14 
years old and in the ninth grade at Ramsey checked "often" under the 
same item. The table also indicates that 45.4 per cent of the males 14 
years old and in the ninth grade at Hayes and 40 per cent of the males 
14 years old and in the ninth grade at Ramsey checked "often" under 
"jealousy". It is also interesting to note here that 80 per cent of the 
males 15 years old and in the ninth grade at Ramsey checked "sometime" 
under the item of "getting into arguments". 
When compared to Table 22, where 80 per cent of Ramsey's males 15 
years old and in the ninth grade checked "sometime" under the item of 
"getting into arguments", Table 23, page 56, shows that 78 per cent of 
Ramsey's females of the same age and grade checked "sometime" under this 
item. Table 23 also indicates that 63 per cent of the females 14 years 
old and in the ninth grade at Hayes and 50 per cent of the females 14 
years old and in the ninth grade at Ramsey checked "often" under "wanting 
TABLE 21 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY FEMALES IN GRADES SEVEN AND EIGHT IN THE AREA 
OF PERSONAL-PSYCHOLOGICAL RELATIONS 
WiIkerson WiIkerson Wi Ikerson Comer Comer Comer 
13 yrs. 7th Gr. 1? yrs. 8th Gr. 14 yrs. 8th Gr. 13 yrs. 7th Gr. 1? yrs. 8th Gr. 14 yrs. 8th Gr. 
I terns 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Forget¬ 
ting 
things 28.6 61.9 9.5 •m 85. 15. 16. 64. 2. 16. 42. 42. 20. 40. 40. 28. 36. 36. 
Losing my 
temper 38.1 38.1 23.8 22, . 64. 14. 32. 52. 16. 33.3 41.7 25. 10. 50. 40. 28. 36. 36. 
Afraid of 
making a 
mi stake 28.6 52.4 19. - 58. 42. 16. 52. 32. 8.3 41.7 50. 9. 1 63.6 27.3 9. 36. 55. 
0 - Often; S- Sometimes; N - Never 
TABLE 22 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY MALES IN GRADES NINE AND TEN IN THE AREA OF 
SOCIAL PSYCHOLOGICAL RELATIONS 
Haves Haves Ramsey Ramsey Ramsey 
14 yrs. 9th Gr. 1? vrs. 10th Gr. l4 yrs. 9th Gr. 1? yrs. 10th Gr. 1? yrs. 9th Gr. 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 
Wanting a more pleas¬ 
ing personality 27. 55. 18. 18. 35. 46. 40. 60. 25 37.5 37.5 22. 35. 43. 
Getting into argu¬ 
ments 54.5 36.4 9.1 18. 57. 25. 40. 60. mm 37.5 62.5 20. 80. 
Jealousy 45.4 36.4 18.2 10. 38. 52. 40. 20. 40. 0. 37.5 62.5 33. 67. - 
0 - Often; S - Sometimes; N - Never 
TABLE 23 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY FEMALES IN GRADES NINE AND TEN IN THE AREA OF 
SOCIAL PSYCHOLOGICAL RELATIONS 
 Haves Haves Haves Ramsey Ramsey Ramsey  
14 yrs. 9th Gr. 15 yrs. 9th Gr. 15 vrs. 10th Gr. 14 yrs. 9th Gr, 15 vrs» 9th Gr. 15 vrs. 10th Gr. 




sonality 63. - 37. 30.3 12.4 27.3 25. 44. 31. 
Getting 
i nto 
arguments 33» 67. - 55. - 45. 13. 56. 31. 
Jealousy 33» 67. 13. 87. - 20. 20. 60. 
50. 50. - 15. 50. 35. 36. 43. 21. 
67. 33. - 11. 78. 11. 15.4 69.2 15.4 
75. 25. - 16. 37. 47. 23.1 61.5 15.4 
0 - Often; S - Sometimes; N - Never 
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a more pleasing personality". Of the females 14 years old and in the 
ninth grade at Ramsey, 75 per cent checked "often" under the area of 
"jealousy". 
The data in Table 24, page 58, shows that females 17 years old and 
in the tenth grade are more concerned with the items of "wanting a more 
pleasing personality" and "jealousy". Hayes females 17 years old and in 
the tenth grade checked "often" 100 per cent under each item. On a whole 
all the females in this age and grade group are often concerned with prob¬ 
lems in this area. 
Compared to Table 24, Table 25, page 59, shows that 50 per cent of 
the males 16 years old and in the ninth grade checked "often" under the 
item "jealousy" at Hayes and 67 per cent of the males 16 years old and in 
the ninth grade at Ramsey checked "often", the females 17 years old and 
in the tenth grade checked "often". Table 25 also indicates that 16 per 
cent of the males 16 years old and in the tenth grade at Hayes checked 
"often" under getting into arguments". None of Ramsey's 16 year old ninth 
grade youths checked "often" under this item, which indicates less con¬ 
cern among this age group for this particular item. 
Data in Table 26, page 60, reveals that eight per cent of the males 
14 years old and in the eighth grade at Wilkerson checked "often" under 
the item "jealousy" and 32 per cent of the females 14 years old and in the 
eighth grade checked "often" under this item. On a whole the table indi¬ 
cates that the females in this age and grade level are concerned with 
this area "sometimes" rather than "often" and "none" of the time. 
Table 27, page 61, indicates that eight per cent of the males at 
Wilkerson 13 years old and in the eighth grade checked "often" under the 
TABLE 24 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY FEMALES SIXTEEN YEARS AND OVER IN THE AREA OF 
SOCIAL PSYCHOLOGICAL RELATIONS 
Hayes Hayes Hayes Ramsey Ramsey Ramsey 
16 yrs. 9th Gr. 16 yrs. 10th Gr. 17 vrs. 10th Gr. 16 yrs. 9th Gr. 16 yrs. 10th Gr. 17 yrs. 10th Gr. 
Items 0 S N 0 S N 0 S N 0 S N 0 S N 0 S N 
Wanting a 
more pleas' m 
ing per¬ 
sona 1 i ty - 67. 33- 47. 37. 16. 100. 20. 40. 20. 8. 58. 34. 50. - 50. 
Ge 11ing 
into argu¬ 




 1 «• 40. 60. 16. 48. 36. m - 100. 






0 - Often; S - Sometimes; N - Never 
TABLE 25 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY MALES SIXTEEN YEARS AND OVER IN THE AREA OF 
SOCIAL PSYCHOLOGICAL RELATIONS 
Hayes Hayes Hayes Ramsey Ramsey Ramsey 
I terns 16 yrs. 9th Gr. lé yrs. 10th Gr. 17 yrs. 10th Gr. lé yrs. 9th Gr. 16 yrs. 10th Gr. 16 yrs. 10th Gr. 




sonal i ty 51. 33. 16 33. • 
00 
-4
- 19. 33. - 67. 34. 33. 33- 35. 39. 26. 40. 20. 40. 
Getting 
i nto 
arguments 16. 33. 51. 14. 53. 33. 33. 33. 34. am 100. - 25. ■■ 75. 20. 40. 20. 
Jealousy 50. - 50. 5. 43. 52. 33. 67. 67. - 33. 67. 0. 33. 20. 40. 20. 
0 - Often; S - Sometimes; N - Never 
TABLE 26 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY FEMALES IN GRADES SEVEN AND EIGHT IN THE AREA 
OF SOCIAL PSYCHOLOGICAL RELATIONS 
WiIkerson Wi Ikerson WiIkerson Comer Comer Comer 
1? yrs. 7th Gr. 13 yrs. 8th Gr. 14 yrs. 8th Gr. 13 yr s. 7th Gr. 1? yrs. 8th Gr. 14 yrs. 8th Gr. 




sonal i ty 21. 65. 14. 35- 48. 17. 26.3 57-9 15.8 51. 41. 8. 35. 48. 17. 30. 35. 30. 
Getting 
into argu¬ 
ments 42. 9 50. 7.1 12. 53. 35. 30.5 39. 30.5 17. 58. 25. 12. 53. 35. 37. 37. 26. 
Jealousy 8. 21. 71. 12. 24. 64. 8.0 46. 46. 16. 51. 33. 12. 24. 64. 32. 32. 36. 
0 - Often; S - Sometimes; N - Never 
TABLE 27 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY MALES IN GRADES SEVEN AND EIGHT IN THE AREA OF 
SOCIAL PSYCHOLOGICAL RELATIONS 
WiIkerson Wi Ikerson Wi Ikerson Comer Comer Comer 
13 yrs. 7th Gr. 13 yrs. 8th Gr. 14 yrs. 8th Gr. 13 yrs. 7th Gr. 13 yrs. 8th Gr. 14 yrs. 8th Gr. 




sonality 47. 38. 15. 8. 78. 14. 24. 64. 12. 25. 42. 33. 50. 40. 10. 46. 18. 36. 
Jealousy 10. 42. 48. 28.6 42.8 28.6 16. 48. 36. 17. 50. 33. 22.2 22.2 55.6 36. 36. 28. 
Getting 
i nto 
arguments 33- 52. 15. 14. 14. 72. 20. 34. 46. ■a 66. 34. 10. 40. 50. 9. 28. 63. 
0 - Often S - Sometimes N - Never 
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item "wanting a more pleasing personality" and that 50 per cent of the 
males 13 years old and in the eighth grade at Comer checked "often" under 
this item, which indicates that Wilkerson's males 13 years old and in the 
eighth grade are not concerned "often" with "wanting a more pleasing per¬ 
sonality" as Comer's males 13 years old and in the eighth grade are. 
Finances.—Table 28, page 63, is a percentage table showing items 
checked by 14 year old males and females at Hayes High as compared to 
males and females of the same age and grade level at Ramsey High. The 
table indicates that Hayes males are more concerned about earning some 
money of their own than Hayes females. The males checked 72.7 per cent 
under "often" where the females checked zero per cent. Hayes females did 
check 57 per cent for this item under "sometime". Ramsey's males and 
females showed about equal concern about the item. Under the item 
"learning how to spend money wisely", the males and females at each school 
marked similar, 63.6 per cent to 64 percent at Hayes and 20 per cent to 
25 per cent for Ramsey, males and females, respectively. It is very 
interesting to note that under the item "needing a job during vacation", 
9.1 per cent of the males at Hayes checked "often" with zero per cent of 
the females checking "often", 40 per cent of Ramsey's males checked "often" 
and 62.5 per cent of its females checked "often". Hayes females placed 
more of their concern under this item in the area of "sometime". 
Vocational and Educational Relations.--Table 29, page 64, shows items 
checked by males and females 15 years old and in the tenth grade. The 
table indicates that both male and female youth are concerned with all 
items in this area. Fifty per cent of the females at Hayes High checked 
"often" under the area of "wondering if I'll be a success in life". 
TABLE 28 
PERCENTAGE DISTRIBUTION OF THE ITEMS CHECKED BY FOURTEEN YEAR OLD MALES AND FEMALES IN THE 
NINTH GRADE - HAYES HIGH SCHOOL AS COMPARED TO RAMSEY HIGH SCHOOL IN THE AREA OF 
FINANCE 
Hayes Hiqh School Ramsey Hiqh School 
Males Females Males Females 
Items 0 S N 0 S N 0 S N 0 S N 
Wanting to earn some of my 
own money 72.7 9.1 18.2 _ 57. 43. 60. 20. 20. 75. 25. 
Learning how to spend 





 20. 60. 25.5 62.5 12.5 
Needing a job during 
vacation 9.1 90.9 am 67 33. 40. 60. ■■ 62.5 25.5 12.5 
0 - Often; S - Sometimes N - Never 
TABLE 29 
PERCENTAGE DISTRIBUTION OF THE ITEMS CHECKED BY FIFTEEN YEAR OLD TENTH GRADE MALES AND FEMALES 
OF HAYES HIGH SCHOOL AS COMPARED TO RAMSEY HIGH SCHOOL IN THE AREA OF VOCATIONAL AND 
EDUCATIONAL RELATIONS 
Hay es High School Ramsey High School 
Males Females Males Females 
I terns 0 S N 0 S N 0 S N 0 S N 
Wondering what I'll be doing 
in life ten years from now 33.3 36.7 30. 40. 40. 20. - 75. 25. 31. 54. 15. 
Choosing the best course 
to prepare for college 36.7 30. 33.3 50. 25. 25. 12.5 37.5 50. 31. 62. 7. 
Wondering if I'll be a success 
in life. 36.7 23.3 4o. 25. 44. 31. 25- 13. 62. 31. 38. 31. 
Needing information about 
occupations 63. 50. 27. 44. 38. 18. 12.5 50. 37.5 23. 54. 23. 
Choosing the best course 
to prepare for a job 35. 48.3 16.7 50. 19. 31. 25. 25. 50. 23. 38.5 38.5 
Needing to plan ahead for 
the future 45. 38. 17. 50. 31. 19. 50. 12.5 37.5 46.1 • 
OD 15.4 
0 - Often; S - Sometimes; N - Never 
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TABLE 30 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY SIXTEEN YEAR OLD TENTH 
GRADE FEMALES OF RAMSEY AND HAYES HIGH SCHOOLS IN THE AREA 
OF LEISURE TIME AND RECREATION 
Ramsey Hiqh School Hayes Hiqh School 
Females Fema1 es 
Items 0 S N 0 S N 
Taking care of clothes 
and other belongings 44. 16. 40. 51. 23. 26. 
Too little chance to do 














Using correct manners 38.5 19.2 42.3 33- 41. 26. 







Knowing what to do 
on a date 23. 27. 50. 50. 18. 32. 
0 - Often; S- Sometimes; N - Never 
Sixty-three per cent of Hayes males checked "needing information about 
occupations", 12.5 per cent of Ramsey's males checked "often" under this 
item. Thirty-six per cent of Hayes males checked "choosing the best 
courses to prepare for college" and 25 per cent of Hayes females checked 
"often", for this item. Twenty-five per cent of Ramsey's males and 32 
per cent of Hayes females checked "often" under "choosing the best course 
to prepare for college". Fifty per cent of Ramsey's males and 46.1 per 
cent of its females checked "often" under "needing to plan ahead for the 
future", compared to five per cent and 50 per cent for Hayes, males and 
females respectively. 
Leisure Time and Recreation.--Analysis of the data in Table 30, above, 
indicates that Hayes females are more concerned with items in this area 
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TABLE 31 
PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY EIGHTH GRADE FEMALES 
IN THE WILKERSON AND COMER SCHOOLS IN THE AREA OF HOME 
AND FAMILY 
Wilkerson School Comer School 
Females Females 
Items 0 S N 0 S N 
Brothers 37. 42. 21. 50. 34. 16. 
Talking back to my 
parents 12. 2 41.5 46. 25. 50. 25. 
People sacrificing 
too much for me 8. 33- 59. 33. 41. 26. 
than Ramsey females. Fifty per cent of Hayes females checked "often" 
under "knowing what to do on a date" compared to 23 per cent of Ramsey's 
females. Under the item "too little chance to do what I want to do", 
12 per cent of Ramsey's females checked "often" compared to 36 per cent 
of Hayes females. The table also indicates that under the item of "tak¬ 
ing care of clothes and other belongings" 44 per cent of Ramsey's females 
checked "often" and 51 per cent of Hayes females checked "often". 
Home and Fami1y.—Table 31» above shows that in this area eight per 
cent of Wilkerson's females checked "often" under the item "parents 
sacrificing too much for me", compared to 33 per cent of the females at 
Comer. Table 31 also indicates that 50 per cent of the females at Comer 
checked "often" under the item "brothers" compared to 37 per cent of the 
females at Wilkerson. It is interesting to note here that the females 




PERCENTAGE DISTRIBUTION OF ITEMS CHECKED BY SIXTEEN YEAR OLD MALES 
IN THE TENTH GRADE IN THE HAYES AND RAMSEY HIGH SCHOOLS IN THE 
AREA OF MORALS AND RELIGION 
Ramsey Hiqh School Hayes Hiqh School 
Males Males 
I terns 0 S N 0 S N 
Can't forget some 






 mm 20. 
Failing to go to Church 60. 40. mm 22. 51. 27. 
Trying to break off a 
bad habit 40. 60. 70. 10. 20. 
Parents making me go 
to Church 75. 15. 10. 10. 30. 60. 
Morals and Religion.--Ana lysis of the data in Table 32, above, 
shows that 80 per cent of the males at Hayes checked "often" under the 
item "can't forget some mistakes I have made" compared to 33 per cent of 
males at Ramsey. Sixty per cent of the males at Ramsey checked "often" 
under the item of "failing to go to Church" compared to 22 per cent at 
Hayes. Under the item "trying to break off a bad habit" 40 per cent of 
the males at Ramsey checked "often" compared to seven per cent at Hayes. 
It is also interesting to note here that 75 per cent of the males at 
Ramsey checked "often" under the item "parents making me go to Church", 
compared to 10 per cent of the males at Hayes. This table also indicates 
that the 16 year old males in the tenth grade at Ramsey are "ofteri'con¬ 
cerned with problems under this area compared to those 16 year old males 
in the tenth grade at Hayes. 
CHAPTER IV 
SUMMARY AND CONCLUSION 
This study is an attempt to determine what are the basic personal- 
social problems of youth in relation to curriculum planning in the 
Birmingham Public School System, especially in terms of health, adjust¬ 
ment to school work, personal development, home and family, finances, 
leisure time and recreation, personal and social relations, and morals 
and religion? 
It was assumed that there were some problems common to all the 
youth between 13 and 15 years of age regardless of sex, socio-economic 
status, and grade level. In terms of problem areas, youth would con¬ 
stantly place school problems first; health problems, second; personal 
problems, third; and social problems, fourth. In terms of individual 
problems, the most frequent mentioned would be trouble with mathematics, 
wanting to earn some of my own money, afraid of failing in school, try¬ 
ing to stop a bad habit, and losing my temper; that there would be a 
significant relationship between the opinions of curriculum needs and the 
problem areas checked by the students regardless of sex, socio-economic 
status, age, and grade level; that each school group would have its own 
pattern of major problems; that the students 16 years of age and older 
would place emphasis upon problems different from those of students 
between the ages of 13 and 15 years of age; the problems of males would 
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differ from those of females; that each school community would have its 
own particular environmental entity and the pattern of student problems 
would vary accordingly; that opinions of educational needs and problem 
areas checked by students would be similar in each case; and that the 
students 16 years of age and older would place emphasis upon different 
opinions of the curriculum needs of youth. 
The method used in analyzing the data was a structured questionnaire. 
This technique provided graphic illustrations and percentages on the 
problems and needs of the sample students enrolled in the participating 
schools: Hayes, Ramsey, Wilkerson, and Comer in grades seven through 
ten. The respondents used in the survey were between the ages of 13 and 
15 years of age, males and females. 
The study revealed that there was a significant relationship between 
the problems checked by the youth regardless of sex, socio-economic status, 
age and grade level. 
It was indicated from the study that trouble with school problems was 
the major concern of the students. The students placed problems in the 
area of vocational and educational relations, second; finance, third, and 
social relations, fourth. The most frequent mentioned individual school 
problems were trouble with mathematics, wanting to earn some of my own 
money, afraid of failing in school, and losing my temper. 
The problems of males at all four schools differed from those of 
females. The males 13 through 15 years of age were more concerned with 
problems in the area of leisure time and recreation, social concerns, and 
home and family problems. The females 13 through 15 years of age showed 
more interest in school problems and health and personal development. 
The students 16 years of age and older placed emphasis upon problems 
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different from those of students 13 through 15 years of age. The students 
13 through 15 years of age were more concerned with school problems, 
health and personal development and social relations. The students 16 
years of age and older indicated more concern with financial matters, 
personal problems and problems in the area of vocational and educational 
future. The females 16 years of age and older placed more concern with 
school and social problems, in contrast to males 16 years of age and 
older who placed emphasis on vocational problems and problems of personal 
concern. 
The opinions expressed by the students indicated a need for a change 
of attitude from one of what subjects shall be taught, to one of what do 
the students need to learn. A curriculum built on the personal and social 
needs of children requires an intimate knowledge of the community, its 
people on the one hand, and its youth on the other. By necessity, then, 
only those who are directly responsible for guiding the learning of the 
students of a given school are qualified to create its curriculum. The 
curriculum of each school should have a major purpose and should be 
directed primarily to the major problems of the students of that school. 
The varied pattern of responses from the students in each school 
indicated that the communities from which the students come determine to 
a large extent their curriculum needs. The schools located in communi¬ 
ties with low economic status indicated the need for a closer relation¬ 
ship between the school and the parents. Those schools located in com¬ 
munities of low economic status should also become community centers in 
the fullest sense of the word. Not only do the youth who live in the 
communities need educational experiences which will enrich their present 
living pattern, but their parents need help, as well, in improving their 
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way of life. Those schools such as Wilkerson and Comer whose students 
were not as concerned about financial matters and whether they will go 
to college and other problems in the area of finance, should utilize the 
lay leadership of their communities when planning curricula, mainly 
because these students expressed less concern about any particular prob¬ 
lems in the questionnaire. 
The amount of interest shown by the students in the area of "Voca¬ 
tional and Educational Future" indicated a definite effort should be 
made to have occupational implications emphasized in all subjects. It 
is a very important need to youth and should have a great consideration 
in the curriculum planning of secondary school facilities. It is believed 
that the best provisions include emphasis in each class on the occupa¬ 
tional uses of the subject taught and, especially, a strong guidance pro¬ 
gram which gives each student help in his personal occupational uses of 
the subject taught and a strong guidance program which gives each youth 
help in his personal occupational planning. 
With emphasis placed on worrying about grades by the students of 
this study, indicated the need for further research to be made to deter¬ 
mine why 45 per cent of these students consider this a major problem. 
Those who are responsible for administering and directing learning 
experiences of youth should give more consideration to their expressed 
needs and wants, and should create opportunities for the students to voice 
them. Evidence of reliability in this and other studies of youths' atti¬ 
tudes, problems, interests, and difficulties suggest that adults may 
safely use them as bases for school improvement. If the philosophy is 
sound that real learning takes place then it is essential to meeting the 
needs of an emerging life. 
APPENDIX 
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ROSS L. MOONEY 
PROBLEM CHECK LIST 
Junior High School Form 
This is a checklist of some of the many problems of youth and adolescents. 
If any of the following problems, affect you in any way, show so by check¬ 
ing an "0" for often, “S" for sometime, and a "N" for none. Your complete 
cooperation will be appreciated. Your complete cooperation will be appre¬ 
ciated. 
Age 




HEALTH AND PERSONAL DEVELOPMENT 0 S N 
1. Poor teeth   _____ __ 
2. Poor hearing _____   ___ 
3. Nose or sinus trouble _____ _____   
4. Not getting enough sleep _______ _______   
5. Being underweight      
6. Not as strong and healthy as I 
should b  ______ _____   
7. Too tall       
8. Being clumsy and awkward  ______   
9. Not very attractive physically    _____ 
10. Weak eyes _______   ____ 
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Health and Personal Development Cont'd. 
11. Too short 
12. Frequent headaches 
13« Tiring very 
14. Poor complexion 
15. Frequent colds 
16. Not getting exercise 
17. Dislking certain foods 
18. Frequent illnesses 
19. Frequent sore throat 
20. Developing a better posture 
AREA II 
ADJUSTMENT TO SCHOOL WORK 
1. Not getting studies done on time 
2. Worrying about grades 
3. Slow in reading 
4. Weak in spelling and grammer 
5. Worrying about examinations 
6. Unable to express myself in words 
7. Vocabulary too limited 
8. Finding it hard to speak correct English 
9. Unable to concentrate when I need to 
10. Afraid of failing in school work 
11. So often feel restless in classes 
12. Dul1 classes 
13. Afraid of speaking up in class 
75 
Adjustment to School Work Cont'd. 
14. Too much home work 
15. Getting low grades 
16. Not enough time to study 
17. Slow with numbers 
18. Not interested in books 
19. Being a grade behind in school 
20. Trouble in mathematics 
21. Weak in writing 
22. Difficulty with oral reports 
23. Not smart enough 
24. Lunch hour too short 
25. Wanting subjects not offered 
AREA III 
HOME AND FAMILY 
1. Father not living 
2. Mother not living 
3. Sickness in the family 
4. Brothers 
5. Sisters 
6. Parents sacrificing too much for me 
7. Wishing my parents had more money 
8. Talking back to my parents 
9. Wondering what becomes of people 




1. Having to ask parents for money 
2. Wanting to earn some money of my own 
3. Learning how to spend money wisely 
4. Learning how to save money 
5. Having no regular allowance or income 
6. Needing a job during vacations 
7. Having less money than friends have 
8. Too few nice clothes 
9. Needing to find a part-time job now 
10. Too little money for school lunches 
11. Getting money for education beyond 
high school 
12. Having no car in the family 
13» Borrowing money for school expenses 
14. Having to watch every penny I spend 
15. Too little money for recreation 
16. May have to quit school to work 
AREA V 
VOCATIONAL AND EDUCATIONAL FUTURE 
1. Restless to get out of school and 
into a job 
2. Deciding whether or not to go to 
col lege 
3. Wondering what I'll be like ten 
years from now 
77 
Vocational and Educational Future Cont'd 
4. Wondering if I'll be a success in life 
5. Wanting advice on what to do after 
high school 
6. Choosing the best courses to prepare 
for col lege 
7. Not knowing what I really want 
8. Needing information about occupations 
9. Choosing best courses to prepare for a job 
10. Needing to plan ahead for the future 
11. Wondering if I'll marry 
12. Finding where I belong in the world 
AREA VI 
LEISURE TIME AND RECREATION 
1. So often not allowed not to go out 
at night 
2. Taking care of clothes and other 
belongings 
3. Wanting to learn how to dance 
4. Wanting to learn how to entertain 
5. Too little social life 
6. Too little chance to do what I want to do 
7. Too little time to play 
8. In too few school activities 
9. Getting a place to entertain friends 
10. Selecting suitable clothes and knowing 
how to wear them 
11. Knowing how to act at a party 
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Leisure Time and Recreation Cont'd 
12. Keeping a conversation going 
13* Using correct manners 
14. Making a date 
15» Knowing what to do on a date 
16. Making a good appearance 
AREA VII 
PERSONAL-PSYCHOLOGICAL RELATIONS 
1. Forgetting things 
2. Not taking some things seriously 
enough 
3. Losing my temper 
4. Afraid of making a mistake 
5. Taking some things too seriously 
6. Nervousness 
7. Worrying 
8. Sometimes wishing I had never been born 
9. Cannot make up my mind about things 
10. Daydreaming 
11. Being careless 
AREA VIII 
SOCIAL-PSYCHOLOGICAL RELATIONS 
1. Wanting a more pleasing personality 
2. Being disliked by certain persons 
3. Disliking certain persons 
4. Feelings too easily hurt 
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Social-Psychological Relations Cont'd 
5. Lacking leadership ability 
6. Bashful ness 
7. Girl friend 
8. Boy friend 
9. Being unpopular 
10. Getting into arguments 
11. Deciding whether I'm in love 
12. Jealousy 
13. Being criticized by others 
14. Too easily led by other people 
15. Deciding if I'll ever find a suitable mate 
16. Wondering if I'll ever get married 
17. Not being allowed to have dates 
AREA IX 
MORALS AND RELIGION 
1. Can't forget some mistakes I have made 
2. Failing to go to Church 
3. Trying to break off a bad habit 
4. Wondering what becomes of people 
when they die 
5. Being punished for some things I 
didn't do 
6. Parents making me go to Church 
7. Disliking Church Service 
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Morals and Religion Cont’d 0 S N  
8. God is a strange power working for 
good, rather than for a person     
9. The reason I go to church is to 
worship G d     
10. It is necessary to attend church 
to be a Christian   _____ _____ 
Now that you have finished, look over the problems you have checked 
and pick out ten of the ones which you feel are troubling you most. Show 
these problems by placing a double check under the letter "0". 
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